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Abstract: The study was designed to provide the initial validation of the instrument “How cos-
mopolitan do I think I am?” to assess the propensity to cosmopolitanism in adolescents interested
in reflecting about their future career choices. Two studies were carried out to test psychometric
requisites of the instrument “How cosmopolitan do I think I am?” Specifically, in the first study,
after developing items and examining content validity, the factorial structure and the reliability of
the scale were tested. The results showed good fit indexes for a factor structure characterized by
three-correlated factors and for a second order-factor structure. This last factor structure model
suggests that three hypothesised factors can be considered indicators of a global dimension of cos-
mopolitanism. In the second study, discriminant validity was evaluated. The results confirmed
that the three dimensions of cosmopolitanism are related but distinct from career adaptability (CA)
and the tendency to consider systemic challenges to attain sustainable development (TCSC). Over-
all, the results observed supported the use of the questionnaire in career vocational guidance and
counseling activities.

Keywords: cosmopolitanism; vocational guidance; assessment measure; career education; inclusive
and sustainability

1. Introduction

Today’s societies are characterized by uncertainty, complexity, globalization, and
inequality. Adolescents find themselves living in these societies, and soon they will be
increasingly required to discover new and creative solutions to provide inclusive, dignified,
and sustainable living conditions for themselves, the planet Earth, and future generations.
For these reasons, as recently argued by several scholars [1–3], adolescents will be increas-
ingly asked, from a preventive perspective, to develop skills, competencies, and attitudes.
Said skills have to be useful to address in an inclusive and sustainable way the global
challenges reported in the 2030 Agenda of the United Nations [4]. Recently, the life design
approach emphasized that promoting the tendency to understand and manage a complex
system is the only option to design the future and address challenges. It supports people to
handle global warming, economic and opportunity disparities in the world, discrimination,
and environmental degradation [1,2,5]. Taking this into consideration, different authors
suggest focusing attention on cosmopolitanism [3,6–8]. Cosmopolitanism can be defined
as the propensity to move beyond local boundaries and to analyze both local and global
aspects of reality. Cosmopolitanism also helps people to develop future life plans based on
ability and heterogeneous, multinational, and open lifestyles. It also supports transforming
contexts while respecting the residents’ values, backgrounds, and civil rights [6,9,10]. As
regards future life plans, focusing attention on the cosmopolitan vision of reality means
helping adolescents to learn to manage, in their professional and personal lives, inclusively
and sustainably, local circumstances generated by global aspects, local situations that
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influence global ones, as well as the absence of clear and deterministic geopolitical bound-
aries [11]. Moreover, focusing attention on cosmopolitanism means helping adolescents
interact, both live and remotely, with people of different cultures, languages, ethnicities,
and expertise, thus promoting a systematic exploration of different and useful ways of
planning and actions for their personal and professional growth. It also helps them develop
ideas, projects, and actions aimed at managing complex global challenges [3]. Based on
the life design approach, this study aimed to validate “How cosmopolitan do I think I
am?” as an instrument to assess the propensity to cosmopolitanism in adolescence, which
is relevant for vocational and career issues.

Cosmopolitanism: Definitions and Conceptualizations. Ulf Hannerz [12,13] used
cosmopolitanism to delineate the tendency people have to go past state boundaries, study
social phenomena associated with what can be found outside one’s community, and design
new life plans that involve an open and multicultural way of living. Szerszynski and
Urry [14,15], in line with Hannerz [12,13], considered cosmopolitanism as a cultural incli-
nation that involves a psychological and aesthetic position of broad-mindedness toward
different people, areas, and cultural backgrounds. The tendency to consider this open-
ness as a salient component of cosmopolitanism is also found in Vertovec and colleagues’
work [8,16,17]. They suggested a model that explained cosmopolitanism, differentiating it
into five categories: socio-cultural, philosophical, political, a set of attitudes, and a set of
skills. More specifically, in their definition of cosmopolitanism, the authors stated that it
is connected with various characteristics. These are openness to the world, enhancement
of heterogeneity, positive inclination towards different cultures, and relations with indi-
viduals with a different cultural and social experience. Therefore, Hannerz [10], Vertovec,
and Cohen [17] stated that openness is seen as a key feature of cosmopolitanism that goes
together with actions of exploration and connection with individuals who have a different
cultural and social experience. Hannerz [10] expanded the concept of cosmopolitanism,
focusing on the important role of the political aspects. Said aspects include the inclination
to consider global disparities, the non-compliance with rights, the democratic deficit, and
the negative impact that everything above-mentioned has on everyone’s lives. The aspects
as mentioned above focus on human rights, respect, tolerance, and global responsibility.
In addition, Vertovec and colleagues [8,16,17] dedicate their attention to the collective
wellbeing that extends past state boundaries and that can bring communities together
despite the different territorial contexts and situations. They also direct their attention to
the ability to conceive citizenship from an other point of view, using a global and inclusive
mindset that has its roots in human rights, tolerance, and global responsibility. Beck [6,9,18]
focuses on the habit people have to consider the local aspect of reality and the global one.
A cosmopolitan attitude can be considered insightful only when attention is given to both
local and global aspects. Beck affirmed that a cosmopolitan can merge the local aspects
of his/her identity with global ones, is aware of national and global problems, and can
restructure his/her behaviors while considering reality in its local and global aspects. It
is possible to state that there are several dimensions in cosmopolitanism for which there
seems to exist an agreement in literature, e.g., [6,8,10,15]: (a) the propensity to have an
open attitude toward the world and heterogeneity, which also involves the inclination to
establish contacts with individuals that have a different cultural and social experience;
(b) the inclination to examine both the “local” and the “global” sides of everyday life;
(c) the inclination to focus on biodiversity, human rights, sustainability, and inclusion (the
political aspects of cosmopolitanism).

Regarding the relationship between cosmopolitanism and sustainability, several schol-
ars emphasize that the tendency to take a cosmopolitan perspective of reality can help
achieve goals aimed at building more inclusive and sustainable future societies [6–8,19–21].
Specifically, as argued by Rendtorff [19], solving current global challenges related to the
environment, economy, and social sustainability requires a tendency to consider the conse-
quences of events and actions from a local and a global perspective.
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Moreover, the ethical and political values associated with cosmopolitan citizenship are
linked to social sustainability as they focus on respect for human rights, diversity, and each
individual’s uniqueness [19]. Sáiz [20] emphasized, for the same reasons as Rendtorff [19],
that the idea of ecological citizenship may be regarded as a kind of cosmopolitan or global
citizenship. Finally, Grinstein and Riefler [21] showed that highly cosmopolitan consumers
showed environmental concern and engaged in sustainable behavior. As far as concerns
the contribution of cosmopolitanism in the adolescents’ life design processes focused
on building more inclusive and sustainable future societies, this has only recently been
emphasized within the life design for an inclusive and sustainable future.

Life Design Paradigm and Cosmopolitanism to Design an Inclusive and Sustain-
able Future for All. The life design paradigm, centered on social constructivism [22],
highlighted that career development is highly contextualized and individualized. Said
paradigm conceptualizes for individuals with and without disability and vulnerability,
e.g., [23,24] career development as an active synergy between personal characteristics and
contextual aspects. In particular, this paradigm states that singular subjects are operating
agents and actors of their personal and professional growth, of their present and future,
by planning their life stories and defining consistent life objectives and plans [25,26]. The
person is not designed by the context but is in interdependence with it. Recently, based
on the life design approach and considering the new global challenges that characterize
today’s world and societies, several scholars have suggested that career guidance should
promote abilities, competencies, and attitudes that can help adolescents to consider global
challenges in their career planning to move towards an inclusive and sustainable global
development [5,27]. In this perspective, it may be important to involve cosmopolitanism
in the future life design process because it could help adolescents move towards a more
satisfactory personal and professional future that is also more oriented towards creating an
inclusive and sustainable future society [3,6–8,19–21]. Specifically, the propensity to have
an open attitude to the world and to heterogeneity and the propensity to establish contacts
with people of different cultures, religions, and national origins could help adolescents
to transform the heterogeneity of contexts from a potential threat into a “possibility in
their future planning” [3]. The attention shared between the local and the global could be
relevant for career guidance as it could allow adolescents to take a flexible and complex
view on reality that is useful to understand global challenges, their possible consequences,
and the validity and effectiveness of possible resolving actions [11]. Finally, the attention to
universal rights, the common good, solidarity, sustainability, and inclusion could be trans-
lated into educational and career choices oriented to become “active agents” of political
change in support of inclusive and sustainable societies and, for this reason, of extreme
importance in inclusive and sustainable career guidance [1,11].

Cosmopolitanism: Studies and Assessment Instruments. One of the first scales
developed to assess cosmopolitanism was the “Local Cosmopolitanism Scale” [28], which
is composed of five items and aimed to distinguish between local and cosmopolitan
persons by assessing their interest in the local community activities. On the other hand,
Jenning’s [29] measure aimed —with three items—to analyze cosmopolitanism’s trend by
evaluating the individuals’ orientation toward multiple levels of government. Robinson
and Zill’s [30] scale, composed of five items, focused attention to assessing cosmopolitanism
on attitudes toward wide cultural and political matters, like attitudes toward modern
art or teaching foreign languages. Jain and Etgar’s [31] scale—composed on six items—
focused on interest regarding world happenings to assess cosmopolitanism. Riefler and
Diamantopoulos [32] pointed out that these scales developed between 1963 and 1997 do
not present adequate validity and reliability indexes. Moreover, although they assess a key
feature of cosmopolitanism, their use allows the measurement of only a single aspect of
cosmopolitanism. Efforts towards developing multifactorial measures of cosmopolitanism
were made by Earle and Cvetkovich [33] and by Yoon et al. [31]. These scales have been
developed and used in marketing contexts. Specifically, Earle and Cvetkovich’s [33] scale
of cosmopolitanism involves five items for assessing five dimensions: interpretation of
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culture, community, identity, order, and commonalities. Yoon et al. [34] developed the
CYMYC scale composed of 24 items that assess four different factors of cosmopolitan
behavior: (1) search and evaluation of decision-related information, (2) organizational
cosmopolitanism, (3) communication behavior, and (4) hunger for diversity. Riefler and
Diamantopoulos [32] asserted that the scale developed by Earle and Cvetkovich [33]
included difficult-to-read items (as some of them were composed of several sentences).
In addition, according to scholars, the CYMYC scale [34] showed poor psychometric
requirements. Moreover, as Riefler and Diamantopoulos [32] suggested, this instrument is
unsuitable for being used in other contexts of investigation except in the marketing context.

Aim of the Research. This study aimed to test psychometric requisites of the instru-
ment “How cosmopolitan do I think I am?” which was designed to assess cosmopolitanism
in career guidance. In this situation, it is fundamental to consider the expanding enthusi-
asm focused on cosmopolitanism as regards career guidance and the absence of accurate
and solid tools of investigation to evaluate it for teenagers. Specifically, this instrument
aimed to examine three central dimensions of cosmopolitanism that are relevant to voca-
tional guidance and career design. Said dimensions are (a) the propensity to have an open
attitude to the world and heterogeneity; (b) the propensity to consider both the “local” and
the “global” aspects of reality; (c) the propensity to give attention to biodiversity, human
rights, sustainability, and inclusion. With this aim, using the test theory approach [35], two
studies using independent samples were carried out. The first study was aimed to generate
items for the three dimensions of cosmopolitanism and test item appropriateness and
understandability. It also aimed to examine the scale’s factor structure using item analysis,
exploratory factor analysis (EFA), and confirmatory factor analysis (CFA). The second
study aimed to test discriminant validity using correlations analysis. Considering the
relevance of the relational, cultural, and political environment in cosmopolitanism [3,6–8],
we predicted that, in particular, the three dimensions of cosmopolitanism were significantly
and positively related with the “curiosity” dimension of career adaptability (CA), which
regards the tendency to explore the self and the environment in career designing [36]
and the tendency to consider systemic challenges to attain a sustainable development
(TCSC) [3].

2. Method
2.1. Participants

In the first study, 520 adolescents from 16 to 19 years old (M = 17.27, SD = 0.82) of
which 242 (46.5%) were boys and 278 (53.5%) were girls, were involved. Participants were
randomly assigned to subsample A and subsample B. Specifically, subsample A, which
involved 200 high school students (92 boys and 108 girls), with a mean age of 17.35 years
(SD = 0.75), was employed to carry out EFA. The subsample B, which involved 320 high
school students (150 boys and 170 girls), with a mean age of 17.22 years (SD = 0.85),
was employed to carry out CFA. Between the two samples no gender (χ2 (1) = 0.038,
p = 0.857) and age (t (518) = 1.86, p = 0.064) differences were found. In the second study,
100 adolescents from 16 to 19 years old (M = 17.51, SD = 0.99), of which 42 were boys and
58 were girls, were involved.

2.2. Measure

How Cosmopolitan Do I Think I Am? Based on recommendations suggested by Clark
and Watson [37], a team of two experts (first and fourth author) produced 16 items to
assess the three different components of cosmopolitanism: (a) propensity to assume an
openness to the world and to heterogeneity; (b) propensity to consider both the “local”
and the “global” aspects of reality; (c) propensity to give attention to biodiversity, human
rights, sustainability, and inclusion. To test if the items developed were appropriate and
understandable by high school students, a Flesch–Kincaid test and a pilot study involving
20 Italian adolescents (10 boys and 10 girls) (Mage = 17, SD = 0.65) were carried out. The
16 items showed a Flesch–Kincaid grade level of 15.17, which confirmed that the items
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were applicable for adolescents. The preliminary version of the instrument was used in
both studies. Respondents were required to read the following instructions and indicate
the extent to which each item describes their current way of thinking and behaving on
a five-point scale (1 = describes barely at all my thoughts and behavior; 5 = describes
perfectly my thoughts and behavior).

Career Adapt-Abilities Scale-Italian Form [38] was used—in study two—to evaluate
the CA total score. Specifically, this measure is composed by 24 items to assess 4 dimensions
of CA: concern (e.g., “realizing that today’s choices shape my future”; α = 0.80), control
(e.g., “sticking up for my beliefs”; α = 0.74), curiosity (e.g., “investigating options before
making a choice”; α = 0.77), and confidence (e.g., “taking care to do things well”; α = 0.85).
The scale showed good reliability and validity indices. In this study, Cronbach’s alpha for
the four dimensions were 0.86, 0.79, 0.82, and 0.79, respectively. The Cronbach’s alpha for
the CA total score was 0.92.

The future is around the corner... what will it hold for us? An instrument on UN’s
goals for the inclusive and sustainable development [3]. This scale was used to analyze
TCSC. Specifically, this scale is composed by 17 items, describing the 17 goals presented
in the 2030 Agenda for Sustainable Development. An example of an item is: “Surely in
the future there will still be a lot to do in order to put an end to all kind of malnutrition
in the world . . . How much could the goal of nourishment and of availability of safe and
healthy food affect your future educational and career choices?” Adolescents were invited
to answer by referring to a 5-point Likert scale (1 = too little, 5 = very much). The scale
showed good reliability and validity indices. In this study, Cronbach’s alpha was 0.90.

2.3. Procedure

In both studies, a multi-stage sampling method was used e.g [39,40]. Specifically,
different Veneto high schools were randomly selected to participate in a vocational career
guidance research project. Subjects were randomly selected the 11th- and 12th-grade
classes interested in taking part in the research project. Within each chosen class, every
student was allowed to join the project after acquiring parental consent (for students under
18 years). Thus, the totality of the students involved spontaneously chose to join the project.
All the students involved, and their parents were told, through informed consent, about
the project and research goal. The career counselor also explained that all personal data are
protected by professional confidentiality, following ethical procedures ruled by the Italian
Ethical Principles of Psychologists.

2.4. Results and Discussion

In the first study, using subsample A, preliminary analyses to test skew, kurtosis, and
inter-item correlations were carried out. The analysis showed adequate skew, kurtosis, and
correlation index (r ≤ 0.70), and consequently no items were removed. In the second step,
EFA with a direct oblimin rotation was executed. Considering Bartlett’s test of sphericity
(p < 0.001) and the Kaiser–Meyer–Olkin measure (0.92), the 16 items were suitable for EFA.
All criteria considered to select the adequate number of factors—such as scree plot [41] and
Kaiser–Guttman criterion [42,43]—recommended an initial three-factor solution. Moreover,
no cross-loadings and primary factor loadings below 0.40 were found. The three-factor
oblique solution (16 items) accounted for 54% of the total variance (see Table 1). Specifically,
the first factor composed by 10 items aimed to assess the propensity to assume an openness
to the world and to heterogeneity and accounted for 31.46% of the variance. The second
factor composed by 3 items aimed to assess the propensity to consider both the “local”
and the “global” aspects of reality and accounted for 10.04% of the variance. The third
factor composed by 3 items aimed to assess the propensity to give attention to biodiversity,
human rights, sustainability, and inclusion and accounted for 12.42% of the variance. Factor
loadings ranged from 0.40 to 0.77, and communality values were greater than 0.20 for all
items (see Table 1).
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Table 1. Items, component loading, and communality estimates.

Items Factor 1 Factor 2 Factor 3 Communality

10. I like learning more about different situations and lifestyles. 0.84 −0.05 0.03 0.71
15. I look for and establish relationships with people with

different traditions and lifestyles. 0.80 0.02 0.06 0.72

11. I feel pleasure in nurturing my traditions and at the same
time I feel attracted by different ones. 0.78 −0.04 −0.03 0.55

4. I like reading about scenarios, environments and cultures that
are very different from the ones I am used to. 0.77 −0.07 −0.05 0.51

5. I like interacting with people who remind me how much our
planet is diverse. 0.74 −0.05 0.13 0.66

16. I like learning about objects and materials that characterize
the differences of our planet. 0.68 0.02 0.02 0.49

8. I often interact and keep in touch with people coming from
different parts of the world. 0.59 0.26 0.02 0.58

1. I like getting in touch with different cultures and traditions. 0.56 0.32 −0.06 0.52
2. I like surrounding myself with people with different interests. 0.46 0.09 0.16 0.40
9. I like working with people who, even when they do not share

my opinion, “root” also for others. 0.41 0.01 0.26 0.34

3. I like getting familiar with the idea that I could work in Italy,
but also in other European countries, or in New York, Beijing,

Moscow, or Rio de Janeiro.
0.03 0.93 −0.07 0.84

7. I always feel like I am “transient,” even where I live, as if my
true home was a world without borders. 0.04 0.40 0.20 0.29

13. I am happy of feeling a citizen of my own town and at the
same time “of the world.” 0.12 0.40 0.27 0.44

12. I openly defend the universal right, as reported in the
Universal Declaration of Human Rights, “to leave any country,

including his own, and to return to his country” (art. 13).
−0.06 0.15 0.80 0.67

14. I pay attention to the differences of people and places in
order to give the same rights to everybody. 0.06 −0.02 0.68 0.52

6. I like protecting biodiversity, even if it means having to give
up to something. 0.15 −0.08 0.56 0.41

A CFA was performed with sample B. Different indexes and criteria were used for
the estimation of the model fit: (1) chi-square statistics, (2) the comparative fit index (CFI),
(3) the non-normed fit index (NNFI), (4) the root mean square error of approximation
(RMSEA), and (5) the standardised root mean squared residual (SRMR). CFI and NNFI
values superior to 0.95 and RMSEA and SRMR values superior to 0.08 can be judged
statistics of good model fit [44].

Using a competing model strategy, the hypothesized three-factor correlated model
(Model A) was compared with Model B (the unidimensional model) and Model C (the
second-order-factor model). This latter model (Model C) was expected considering the
common variance shared by the three first-order factors and because a propensity to assume
an openness to the world and to heterogeneity, a propensity to consider both the “local”
and the “global” aspects of reality, and a propensity to give attention to biodiversity, human
rights, sustainability, and inclusion can be considered—from a theoretical point of view—as
the three dimensions of an overarching construct that is cosmopolitanism. The three-factor
correlated model (Model A: 16–3) showed good fit: χ2 (101, n. 320) = 257,966, p < 0.001;
CFI = 0.969; NNFI = 0.963; RMSEA = 0.069 (CI90 = 0.059–0.080); SRMR = 0.051. All factor
loadings ranged from 0.47 to 0.78 and were significant (p <0.001). Moreover, R2 values
were greater than 20% and ranged between 0.22 to 0.60. These indexes may be considered
adequate [41]. The unidimensional one-factor model (Model B: 16–1) did not show good fit
indexes: χ2 (104, n. 320) = 341.198, p < 0.001; CFI = 0.957; NNFI = 0.950; RMSEA = 0.085
(CI90 = 0.075–0.095); SRMR = 0.057. Moreover, the χ2 difference test suggested that the
three-factor correlated model (Model A: 16–3) did improve the fit compared with the
Model B ∆χ2 (3) = 83.23, p < 0.05. Moreover, using the CFI∆ test, CFI changes were 0.012
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between the two models. Thus, the three-factor correlated model is better supported. The
second-order-factor model (Model C: 16–3–1) showed the same degrees of freedom and
chi-square of Model A. In addition, the three first-order factors significantly saturated
on the second-order factor. Specifically, standardized loadings of first–order factors were
0.90 for a propensity to assume an openness to the world and to heterogeneity, 0.95 for a
propensity to consider both the “local” and the “global” aspects of reality, and 0.85 for a
propensity to consider both the “local” and the “global” aspects of reality. These results
suggest that three factors can be considered as indicators of a global dimension reflecting
propensity to cosmopolitanism. Internal consistency (sample B). Cronbach’s α internal-
consistency reliability was 0.87 for a propensity to assume an openness to the world and to
heterogeneity, 0.65 for a propensity to consider both the “local” and the “global” aspects of
reality, 0.74 for a propensity to give attention to biodiversity, human rights, sustainability
and inclusion, and 0.90 for a propensity to cosmopolitanism as a global dimension.

In the second study, correlations between the total score and the three dimensions of
cosmopolitanism (propensity to assume an openness to the world and to heterogeneity,
propensity to consider both the “local” and the “global” aspects of reality, and propensity
to give attention to biodiversity, human rights, sustainability and inclusion) and the four
dimensions of CA (concern, control, curiosity, and confidence) and the TCSC were tested.
As shown in Table 2, weak to moderate positive correlations were found between the three
dimensions of the cosmopolitanism, curiosity (factor of CA), and the TCSC (r from 0.20
to 0.50) Moreover, a propensity to assume an openness to world and to heterogeneity
positively correlated with the confidence (factor of CA). Finally, the total score of the cos-
mopolitanism scale positively correlated (r from 0.29 to 0.45) with curiosity and the TCSC.
These results confirmed that the three dimensions of cosmopolitanism are related but dis-
tinct from CA and TCSC, suggesting that adolescents with higher levels of cosmopolitism
are characterized also for more CA, in particular, curiosity and confidence, and more TCSC.

Table 2. Correlations among cosmopolitism, TSCS, and CA.

TCSC Concern Control Curiosity Confidence

Propensity to assume an openness to the
world and to heterogeneity 0.44 ** 0.10 0.18 0.30 ** 0.20 *

Propensity to consider both the “local” and
the “global” aspects of reality 0.50 ** 0.17 0.19 0.25 * 0.11

Propensity to give attention to biodiversity,
human rights, sustainability and inclusion. 0.20 * 0.11 0.08 0.30 ** 0.12

Cosmopolitism total score 0.45 ** 0.13 0.18 0.33 ** 0.18

Note: ** Correlations were significant at p < 0.01.* Correlations were significant at p < 0.05.

2.5. General Discussion

This study aimed to test psychometric requisites of the instrument “How cosmopoli-
tan do I think I am?” to assesse cosmopolitanism in adolescents. Unlike existing measures,
the measure “How cosmopolitan do I think I am?” allowed us to assess three dimensions
of cosmopolitanism in the field of career guidance. The two studies conducted showed that
the questionnaire “How cosmopolitan do I think I am?” is a valid and reliable instrument to
analyze three different dimensions of cosmopolitanism. These dimensions are a propensity
to assume an openness to the world and to heterogeneity, a propensity to consider both
the “local” and the “global” aspects of reality, a propensity to give attention to biodiversity,
human rights, sustainability, and inclusion. In addition, the questionnaire allowed us to
assess a general dimension of propensity to cosmopolitanism. Regarding the construct
validity of the instrument as shown in study 1, a factor structure of instruments character-
ized by three correlated factors was supported by EFA and CFA. More specifically, the CFA
confirmed the structure of the three-factor correlated model and the second-order factor
model. This last model is also plausible and suggests that the propensity to assume an
openness to the world and to heterogeneity, to consider both the “local’” and the “global”
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aspects of reality, and to give attention to biodiversity, human rights, sustainability, and
inclusion can be considered as indicators of cosmopolitanism. Moreover, the analyses
carried out showed good scale reliability. These results were in line with different authors
that conceptualized cosmopolitanism as a multidimensional construct [8,16,17] that in-
volves different dimensions such as propensity to assume an openness to world and to
heterogeneity, that is, carried out in actions of exploration and contact with individuals
that have a different cultural and social experience [10,14], propensity to consider both
the “local” and the “global” aspects of reality [6,9,18], and propensity to give attention to
biodiversity, human rights, sustainability, and inclusion [8,10]. In the second study, the
discriminant validity of the scale “How cosmopolitan do I think I am?” was analyzed using
correlations analysis. The correlation indexes obtained showed the three dimensions of
cosmopolitanism and its total score correlated with CA and TCSC, suggesting that adoles-
cents with higher levels of cosmopolitanism are characterized by more CA and particular
curiosity and confidence and TCSC. These results were in line with different authors that
assumed how cosmopolitanism can be relevant in the future life design process for adoles-
cents [3,6–8]. Specifically, as expected, these results suggest that cosmopolitanism, and its
openness towards heterogeneity and diversity, is positively related to curiosity to explore
the environment, which can be useful in the career decision-making process [36]. Moreover,
the propensity to assume an openness to world and to heterogeneity is positively related
with the tendence to recognize skills to face problems and challenges (confidence). These
results suggest how openness to diversity allows individuals to act with a greater sense of
effectiveness in complex and heterogeneous social contexts [3]. In conclusion, overall, the
results of the current study provide new information about cosmopolitanism in adolescents
and emphasize the relevance of studying cosmopolitanism in this developmental period,
given the relevant role it plays in an inclusive and sustainable future life design [3].

Practical Implications. The results obtained in the two different studies carried out
supports the use of “How cosmopolitan do I think I am?” in career vocational guidance and
counseling procedures aimed to help youth in the process of future life designing and to
promote personal and career abilities useful to move toward an inclusive and sustainable
society [3]. This instrument could help analyze adolescents’ propensity to cosmopolitanism.
It could also be used to verify the efficacy of career guidance activities aimed at developing
cosmopolitanism and adolescents’ tendency to consider the global challenges in their
future life designing. Finally, it could be used in research to examine relations between
cosmopolitanism and other relevant dimensions in career guidance issues.

Limitations and Directions for Future Studies. Further studies should consider partici-
pants’ ethnicity, which was not considered in the present study. Furthermore, convergent
and incremental validity of the instrument was not tested. With this aim, additional
study is needed to investigate the relations among these instruments and other measures
aimed to assess propensity to cosmopolitanism. Lastly, in future research, a multitrait and
multimethod design should be used to test how self-report and informant-report scores
correlate, and test–retest measures and the measurement invariance across gender should
also be introduced.

3. Conclusions

Considering the relevance of studying, analyzing, and implementing cosmopolitanism
in life design processes focused on building more inclusive and sustainable future societies,
this study aimed to analyze the psychometric requirements of the instrument “How cos-
mopolitan do I think I am?” The results obtained in the two studies conducted showed
that the instrument “How cosmopolitan do I think I am?” is a valid and reliable mea-
sure to assess cosmopolitanism as a global dimension but also to assess specific aspects
of cosmopolitanism such as the propensity to assume an openness to the world and to
heterogeneity, the propensity to consider both the “local” and the “global” aspects of reality,
and the propensity to give attention to biodiversity, human rights, sustainability, and
inclusion. Furthermore, this instrument can be useful to analyze adolescents’ propensity
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to cosmopolitanism in vocational and career activities and to verify the efficacy of career
guidance activities aimed at developing cosmopolitanism and the tendency of adolescents
to consider the global challenges in their future life designing.
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